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Commentary:  
 
Giving Effect to Te Tiriti o Waitangi in 2024 

• Visible in Strategic and Operations Plans – Particularly Goal 6 and 2024 Operations Plan Review 

• Reflected in Education Review Office School Evaluation Report 2024 at 
https://www.ero.govt.nz/institution/2878/kenakena-school  

• Ākonga Māori are identified as the Kenakena School’s Priority Learners group, with a focus on 
student and whanau engagement, and student achievement as reported in the Kenakena School 
Achievement Data Report 2024. 

• An Appointment was made to the role of Cultural Lead (Māori) to guide programmes and pedagogy. 

• The Senior Kapahaka Group attracted eighty-eight members from Years 5-8. 

• Kapahaka was implemented school wide with weekly sessions. 

• Matariki was celebrated with a school community Matariki Hangi involving all students, whānau and 
kaumatua from Te Atiawa ki Whakarongotai. 

• Whole school pōwhiri were implemented at the beginning of each term to welcome new whānau, 
including international students and their caregivers. 

• The principal led his staff onto Waikanae Marae (Whakarongotai) and acted as kaikorero for a 
tangihanga for a whanau member of a staff member. 

• Senior student leaders greet the school in Te Reo Māori at school assemblies. 

 
Statement of Compliance with Employment Policy 
Kenakena School has undertaken compliance assurance checks based on the School Docs compliance 
assurance schedule and has reported to the board that all relevant Personnel and Employment Policies 

have been implemented.   CombinedReviewSchedule.pdf 

 
Statement of Kiwisport Funding 
In 2024, Kenakena School used its Kiwisport funding to increase students’ participation in organised sport 
through: 

• Student participation in Kāpiti Inter-School Sports Association competitions and tournaments, 
including the funding of teacher supervision and encouragement at those events. 

• Purchase of high-quality sports equipment for targeted use in physical education lessons and 
school-wide availability to students at designated break times. 

• Facilitating the participation by students in regional sports events including transportation costs. 

• Maintenance of Kenakena’s extensive sports fields and hard-court areas. 

 

 
 
Bruce McDonald 
Principal 
Kenakena School 
Donovan Road 
PO Box 1441 
Paraparaumu Beach 
New Zealand 
Ph 0064 4 2984011 
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Analysis reporting 

Analysis of Variance Reporting  

School Name:  2025             Kenakena School Number:  2878 

 

Strategic Aim: 

 

 

THROUGH MEANINGFUL LEARNING CONTEXTS DEVELOP KEY COMPETENCIES FOR THE FUTURE 
 
 
 

Annual Aim:  

 

 

The board continues to aim for 100% of students achieving at or above the expected level for age or 
year-at-school in reading, mathematics and writing. We continue to focus on students for whom 
‘Maori’ is their first or second ‘ethnicity’, as recorded on the school’s Student Management 
System.  Student and Parent/Caregiver Engagement is a primary consideration in relation to learning 
and behaviour.  This annual analysis of variance provides commentary in relation to that.   

 
 

Target:  

 

 

To focus on the pedagogy and learning environment to improve achievement levels of all students, 
particularly Māori students, in all curriculum areas. To build engagement and communication with 
whānau of our Priority Learners. 

Baseline Data:  

 

 

 

We are tracking students who have been identified as NZ Māori in ethnicity 1 or ethnicity 2 on their 
enrolment form. These are our Priority Learners. 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

 

Teachers are aware 
of the students in 
their class who are 
Priority Learners. 
We discuss these 
students at team 
meetings regularly 
during the year. If 
these students 
represent 22% of 
our roll, are these 
students involved 
in 20% of the 
opportunities 
available to our 
students (TOM, 
Otago Problem 
Solving, Tour 
Guides, Student 
Leaders, Librarians, 
Dyslexia 
Programme)? 
We have moved to 
a new Student 
Management 
System, Hero, and 
aiming to get all 
whānau using this 
platform.  

Teachers can see 

who has seen items 

Priority Learner Achievement 2024: 

Reading: 

 

 

 

Writing: 

 

Percentage of Priority Learners involved in 
other opportunities: 

Tour guides 2024 – 25% Māori.  

Student leaders 2024 – 20% Māori 

Kenakena School Structured Literacy 
Intervention Programme Facilitator 
 

48% of the students that worked with Lee 

on this programme between January and 

November 2023 
 were Māori Priority Learners. 

34% of the students in this programme 

referred to this programme are Māori 

Priority Learners. 
 
As of September 24, the facilitator worked with 
32 children - 6 groups of up to 5 students for half 
an hour each, 4 days a week. 11 new children 
will begin in Term 4 as others have reached 
stage 7 and graduated. 
  
13 children have now reached stage 7 so far this 
year.  
3 children moved from stage 2 to stage 7 in 3 
terms.  
2 children moved from stage 3 to stage 7 in two 
terms.  
Every child has moved forward at least two 
stages and, at the most, 4 stages.  

 

 
Stage 7 is where children are expected to be 
achieving by the end of Year 2. 
 

 

Māori students are achieving 
comparably with other 
ethnicities in Reading and 
Writing. Although Asian 
students are achieving the 
highest in Maths, Māori 
students are not far behind 
Pākehā and Pasifika. 

Māori students are well 

represented in other 

opportunities. 

Through her role as In-School 

Lead within the Kāhui Ako, 

Rachel will explore and advise 

how we can engage and 

connect with our Māori learners 

and their whānau. This will also 

involve supporting Shona in 

liaising with ECE and tracking 

our Priority Learner (student 

and whānau engagement) and 

achievement – helping provide 

and support initiatives to 

enhance achievement and 

involvement. 

A pool party and bbq for Māori 

whanau and students was held 

in 2024, with a view to 

reestablishing a whanau 
group.  It was expressed 

clearly by whanau in 

attendance that they did not 

want to be “othered” or have a 

separate group but were willing 
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posted, families can 

‘like’ an item or can 

comment in more 

detail. Hero is the 

main 

communication tool 

between home and 

school. 

 
For the past few 
years teachers have 
filled in a doc to 
track priority 
students 
engagement, 
behaviour, whānau 
communication and 
academic 
achievement during 
the year. At the end 
of the term 
teachers fill in a 
page on Hero for 
Priority Learners to 
record their 
observations on 
whānau and any 
extra programmes 
they have been 
involved in. 
 
 

 Above At Below Well Below 

Māori 5% 51% 32% 12% 

Pasifika 0% 53.98% 30.77% 15.38% 

Asian 8.93% 62.50% 28.57% 0% 

MELAA 0% 66.67% 25% 8.33% 

Pākehā 6.76% 50.89% 34.16% 8.19% 

• Overall our Asian students are achieving the best 

results in Writing. 

• Pākehā, Māori and Pasifika are achieving similar 

results within the 55-60% range achieving at or 

above. 

 

Maths: 

 

 Above At Below Well Below 

Māori 7.14% 43.88% 41.84% 7.14% 

Pasifika 8.33% 50% 33.33% 8.33% 

Asian 17.54% 61.40% 19.30% 1.75% 

MELAA 0% 68% 20% 12% 

Kenakena Dyslexia Reading Programme 
Review 2024 

25% of the students that came onto the Dyslexia 
Programme in 2024 are our Māori Priority 
Learners. 

The data that is shown in these graphs depicts the 
incremental reading age improvement for each of 
the programme cohort relative to the assessment 
of their reading age or when last tested (typically at 
the end of the previous school year), or when they 
entered the programme if that was during the 
current school year. Overall, the outcomes are 
extremely positive. 

 

 

• Three new students came in as 

priority learners, with two now 

moving on to college. All had been 

disengaged from learning, completing 

very little work and struggling to read 

and write. Motivation was low.  

However, each student came willingly 

to LfDT programme sessions, although 

they had to be managed closely to 

maintain their interest.  

to engage with the school on 

an issue by issue basis. Rachel 

assisted Shona with a parent 

afternoon for new parents.  A 

primary focus for Rachel was 

the establishment of a support 

group for whānau of 

neurodiverse children in 

conjunction with PBS. This has 

been very warmly received and 

is helping parents build 

connections and support each 

other through their challenges, 

which in turn supports their 

children. Through her Kahui 

Ako role Rachel is actively 

engaged in the Pasifika 

steering group, and ran a staff 

meeting on the Teaching 

Council’s Unteach Racism 

professional learning. Rachel 

was also on the Matariki 

celebration roopu, and created 

a bilingual and Te Reo 

storytime for whānau.  She is 

assisting with the organisation 

of the kapa haka festival 

Kenakena  is hosting this year. 

 With the support of Cultural 

Leadership position we will 

continue to support Kaiako to 

build knowledge and use of 

tikanga, te reo and Te Ao Māori 

and reflect these in classroom 

practice, incorporating into 

teaching plans where 

appropriate. This continues 

to be relevant in 2025. We’re 

using Kate Gallagher’s plans 

and foci to introduce different  

Te Reo concepts eg feelings, 
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Pākehā 9.86% 52.46% 30.99% 6.69% 

 

• Overall our Asian students are achieving best in 

Maths 

• Māori students are achieving the lowest in Maths 

 

 

Responds: 35.4% 

Regularly sees posts: 43.7% 

Intermittent engagement: 21.1%  42 Māori students have 

been identified. 38.7% females. 

 

 

 

Two made significant progress and 
should continue to build at an 
expected reading rate as they now 
move on to attend college. 
Considerable effort was put into 
ensuring their new schools 
understand their learning styles and 
need for support. The third also 
improved and can confidently use 
their tools which improves their 
potential to achieve ongoing 
education.  

Māori students are achieving comparably 
with other ethnicities in Reading and 
Writing. Although Asian students are 
achieving the highest in Maths, Māori 
students are not far behind Pākehā and 
Pasifika. 

 

greetings, etc at the relevant 

level. 

 

See below for further detail. 
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No behaviour concern 76.9% 

Minor behaviour concern 17.9% 

Major behaviour concern 5.1%  (this group is made up of 6 

identified Māori students) 50% female. 

 

Student Engagement: 
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Inconsistent: 11.2% 

High student engagement: 75% 

Low student engagement: 13.8%  This group is made up of 

16 students. 63% female. 

Comparing whānau engagement with low student 

engagement to see if there is a correlation:  

9 students appeared in both these categories (21%) which 

is not overly significant. None of the students identified in 

low engagement was also identified as a major behavioural 

issue. 

Attendance in 2024 of these 9 students: 

45%, 80%, 88.7%, 68%, 87%, 86%, 93%, 94%, 91% - 

only one student has significant attendance issues (although 

one other is below the 70% threshold advised by the MOE 

also). 
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Planning for next year:  

Actions for 2025: 

*The results entered from 2023 data report for reading, writing and maths may be slightly skewed due to adjustments made to the expectations against 

curriculum levels when we transitioned to Hero. 

* I was unable identify the number of Priority Learners participating in extra programmes, opportunities and interventions as teachers did not consistently 

identify them when they added tags on Hero at the end of 2024. 

*The actions from 2024 are still relevant for 2025 as we implement the revised curriculum for Literacy and Maths as well as the hour of Reading, Writing and 

Maths. 

DMIC Maths: Continue to implement the DMIC Maths Programme which was originally developed for Māori and Pācific students. This group of students have a 

long history of underachieving in mathematics in New Zealand classrooms, caused by the many structural inequities they had encountered in previous 

mathematics programmes. Lifting student achievement has been part of the success of DMIC, but the more important focus has been on other valued outcomes 

including an increase in student voice and agency, increased pro-social skills, enhanced mathematical dispositions and the valuing of the mathematics within 

the home and cultural context. 

2024:  Janine McDonald is undergoing a review of Maths at Kenakena as part of her Kahui Ako role.  She will be supported by two year 1-4 teachers as they 

undertake a school-wide review of mathematics pedagogy, assessment and achievement that makes connections to the refreshed curriculum.  

2025: The year 3-4 syndicate are now undertaking the DMIC (Developing Mathematical Inquiry Communities) PD which will mean years 3-8 will then align with 

the pedagogy and delivery of Mathematics at Kenakena School. The year 1-2 syndicate run a structured maths programme that follows a scope and sequence. 

These programmes align with the refreshed Maths Curriculum. 

 

Improve outcomes in Reading, Writing and Maths  Overall outcomes for students in Reading, Writing and Maths has not improved in the past three years 

with a very slight downward trend in the number of students achieving at or above. However, it’s encouraging to see that in 2023 there was an improvement 

on the percentage of students making accelerated progress in reading, writing and maths compared to 2022. 

Steps will be 
 

- Complete PAT Maths and STAR reading tests for all students in year 3-8 to be able to gauge if these trends continue across the school as well 

as observing the impact of SL and DMIC maths across the school. This year the STAR test (completed by year 3-8) showed that we are tracking 

slightly below the national average however in Maths the students that completed this test (in year 5-8) achieved at or slightly above the 

national average. 

- We have established Year 3 and Year 5 cohort groups so we can track ‘clean data’ as these student move through the school. 

- We will continue to monitor the effectiveness of the remedial programmes we are implementing for their effectiveness in improving student 

outcomes. 
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- Schedule regular opportunities for teams to moderate making an OTJ within and across syndicates to ensure consistency of data, particularly in 

the transition from year 4 to year 5 syndicates. 

 

• Cohort Group – We have set up a year 3 2023 cohort we will track as they move through the school to enable us to collect ‘clean’ data. This group has 

benefitted from Structured Literacy PD being integrated into classroom literacy programmes.  

2024: Two new, non dynamic cohorts for current year 3 and year 5 students were established so we can track these students’ progress through their 
time at Kenakena.  
2025 – unfortunately we haven’t been able to pull data on these two cohorts as we this year is a stand alone data report as we transition to assessing 
against the refreshed curriculum. 

• Aim to have Māori students (Priority Learners) involved in 20% of the opportunities offered (sporting, school community contribution, special 

programmes, interventions) 
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Kenakena School 

Student Achievement 2024 

 
 

 

Compiled by Tatia Downer 

March 2025 
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Whole School Achievement Data 

Reading 

 

 

• 67% of all students are achieving at or above their expected level for 

Reading. 

• 29.25% are achieving below. 

• Overall 76% or year 3, 78.69 year 4, 69.56% year 5, 71.43% year 6, 37.68% 

year 7, 58.98% year 8 students are achieving at or above their expected 

level. Year 7 students have achieved considerably lower than other year 

groups. 68% of this cohort achieved at or above in the 2023 data* 
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Whole School Achievement Data 

Writing 

 

 

• Overall 59.16% of students are achieving above or well above in Writing 

with 40.84% achieving below or well below their expected level. 

• Comparing achievement at or above across the year groups: 

Year 3 – 71.62% 

Year 4 – 79.66% 

Year 5 – 42.03% 

Year 6 – 68.25% 

Year 7 – 29.41%   56% achieved at or above in this cohort in Year 6* 

Year 8 – 51.95% 
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• 9.39% of females are achieving above the expected level in Writing 

compared to 3.44% of males 

• The same percentage (53.05%) of males and females are at their expected 

level in Writing. 

• A similar percentage of males and females are below or well below in 

Writing. 

• Overall it is concerning that these results indicate that 37.5% of females and 

43.52% of males are below/well below their expected level in writing. 



 

Page | 

8 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Page | 

9 

  

 

 Above At Below Well Below 

Māori 5% 51% 32% 12% 

Pasifika 0% 53.98% 30.77% 15.38% 

Asian 8.93% 62.50% 28.57% 0% 

MELAA 0% 66.67% 25% 8.33% 

Pākehā 6.76% 50.89% 34.16% 8.19% 

• Overall our Asian students are achieving the best results in Writing. 

• Pākehā, Māori and Pasifika are achieving similar results within the 55-60% 

range achieving at or above. 
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Whole School Achievement Data 

Maths 

 

 

Year Level % of student at/above 

3 62.66% 

4 81.67% 

5 56.72% 

6 68.86% 

7 44.93% 55% achieved at or above 
in this cohort in Year 6* 

8 53.85% 
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• Overall 66.92% of males are achieving at or above their 

expected level in Maths compared to 56.22% of females. 
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2024:  Janine McDonald is undertaking a review of Maths at Kenakena as part of her Kahui Ako role.  She will be 

supported by two year 1-4 teachers as they undertake a school-wide review of mathematics pedagogy, assessment 

and achievement that makes connections to the refreshed curriculum.  

2025: The year 3-4 syndicate are now undertaking the DMIC (Developing Mathematical Inquiry Communities) PD 

which will mean years 3-8 will then align with the pedagogy and delivery of Mathematics at Kenakena School. The 

year 1-2 syndicate run a structured maths programme that follows a scope and sequence. These programmes align 

with the refreshed Maths Curriculum. 

 

 

 

 

 

 

 

 Above At Below Well Below 

Māori 7.14% 43.88% 41.84% 7.14% 

Pasifika 8.33% 50% 33.33% 8.33% 

Asian 17.54% 61.40% 19.30% 1.75% 

MELAA 0% 68% 20% 12% 

Pākehā 9.86% 52.46% 30.99% 6.69% 

 

• Overall our Asian students are achieving best in Maths 

• Māori students are achieving the lowest in Maths however they 

are not significantly different from Pākehā or Pasifika in ‘above’ 

or ‘well below’. 
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Maths PAT 2023-2024 

 
 

 

General Structure of the Data 

• The data tracks PAT Maths progress over time. 

• It is categorised by Year Level, Term, and Year. 

• Key metrics include: 

o Mean Scale Score (average performance). 

o Standard Deviation (spread of scores). 

o Highest and Lowest Scores. 

o Upper Quartile, Median, and Lower 

Quartile Scores. 

 

Standardised Tests – Maths PAT and Reading STAR test 
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Key Findings from 2023 (Term 1) 

• Year 5: 50/53 students completed; Median Score = 39.2 

• Year 6: 60/65 students completed; Median Score = 45 

• Year 7: 70/75 students completed; Median Score = 49.9. 

• Year 8: 68/75 students completed; Median Score = 57.4 

Key Findings from 2024 (Term 1) 

• Year 4: 50/53 students completed; Median Score = 35.3 

• Year 5: 61/66 students completed; Median Score = 39.6 

• Year 6: 58/61 students completed; Median Score = 46.5 

• Year 7: 10/11 students completed; Median Score = 46.6 

Observations 

• Year 8 students in 2023 had the highest Median Score (57.4). 

• All year groups achieved above the national Median Score in term one 2023. 

• All year groups also achieved above the national Median Score in term one 2024 

except year 5 (0.3 below). 

• Year 8 students sat the test in 2024 yet no results are available due to an NCER error. 
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STAR Reading Test 
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Key Findings from 2023 (Term 1) 

• Year 5: 41/53 students completed; Median Score = 89.7   

• Year 6: 60/64 students completed; Median Score = 106 

• Year 7: 60/71 students completed; Median Score = 115.3 

• Year 8: 61/70 students completed; Median Score = 124.5 

Key Findings from 2024 (Term 1) 

• Year 4: 49/55 students completed; Median Score = 76.6 

• Year 5: 55/65 students completed; Median Score  = 89.7 

• Year 6: 51/59 students completed; Median Score = 103.3 

• Year 7: 63/71 students completed; Median Score = 114 

• Year 8: 72/76 students completed; Median Score = 123.2 

• In 2023 and 2024 all year levels achieved below the Median Score.  There were greater ‘Highest 

Scores’ achieved in 2023. 

• Year 7 and 8 achieved results closest to the Median Score out of all the year groups. 

• The cohort results coming in lower down the school are weaker, the median then gets closer as 

students progress through the school. 
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 Priority Learners 

A Priority Learner has been identified as NZ Māori under ‘Ethnicity 1’ or 

‘Ethnicity 2’ on their enrolment form 

 

Whanau Engagement: 

 

Responds: 35.4% 

Regularly sees posts: 43.7% 

Intermittent engagement: 21.1%  42 Māori students have been identified. 38.7% females. 
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Behaviour Concern: 

 

No behaviour concern 76.9% 

Minor behaviour concern 17.9% 

Major behaviour concern 5.1%  (this group is made up of 6 identified Māori students) 50% female. 

 

Student Engagement: 

 

Inconsistent: 11.2% 

High student engagement: 75% 

Low student engagement: 13.8%  This group is made up of 16 students. 63% female. 
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Comparing whānau engagement with low student engagement to see if there is a correlation:  

9 students appeared in both these categories (21%) which is not overly significant. None of the students identified in 

low engagement were also identified as a major behavioural issue. 

Attendance in 2024 of these 9 students: 

45%, 80%, 88.7%, 68%, 87%, 86%, 93%, 94%, 91% - only one student has significant attendance issues (although one 

other is below the 70% threshold advised by the MOE also). 

Tour guides 2024 – 25% Māori.  

Student leaders 2024 – 20% Māori 

 

 

 

 

 

 

Lee Norris 
Kenakena School Structured Literacy Intervention Programme Facilitator 
 
48% of the students that worked with Lee on this programme between January and November 2023 
 were Māori Priority Learners. 
34% of the students in this programme referred to this programme are Māori Priority Learners. 
 
As of September 24, 32 children have been involved- 6 groups of up to 5 students for half an hour each, 4 
days a week. 11 new children will begin in Term 4 as others have reached stage 7 and graduated. 
  
13 children have now reached stage 7 so far this year.  
3 children moved from stage 2 to stage 7 in 3 terms.  
2 children moved from stage 3 to stage 7 in two terms.  
Every child has moved forward at least two stages and, at the most, 4 stages.  

 

 
Stage 7 is where children are expected to be achieving by the end of Year 2. 
 
 
 
Considerations Moving Forward:  

• There is work to be done and discussions to be had around smoothly transitioning the children back 
into the classroom. 

• There are a very small number of children who make progress and then become very stuck with a 
phonetic programme. What can be done differently for them to cater for more visual learners? 

• What is my role in communication with parents? 

Kenakena School Interventions and Special Programmes 



 

Page | 

21 

• Continued discussion around the best candidates for the programme. Looking at whether we select 
children who have fallen behind and with a boost will move quickly ahead or children with complex 
learning difficulties who could be on the program for years. 

  
2025 comment: There has been discussion between the coordinators of this Structured Literacy 

intervention and the Dyslexia Programme. Students who don’t make accelerated progress within the first 

two terms of the SL programme will be reviewed by Janet (Dyslexia Lead). A decision will then be made 

as to whether these students should be reintegrated into the classroom programme and a referral made 

to the Dyslexia Programme when they reach year 3-4. Maxine (Dyslexia Programme teacher aide) is also 

looking to run a Dyslexia alphabet intervention for year 3-4 students in Term 2. This will pick up more 

dyslexic students earlier and hopefully ensure there are less confusions to untangle when the students 

start the Dyslexia Programme in year 5-6. 

A Structured Literacy Intervention will also be implemented for groups of students in year 5-8 this 

year. 

Kenakena Dyslexia Reading Programme Review 2024 

25% of the students that came onto the Dyslexia Programme in 2024 are our Māori Priority Learners. 

The data that is shown in these graphs depicts the incremental reading age improvement for each of the programme 

cohort relative to the assessment of their reading age or when last tested (typically at the end of the previous school 

year), or when they entered the programme if that was during the current school year. Overall, the outcomes are 

extremely positive. 

 

 

In the first phase of the programme (now titled Learning Foundations) students learn focus and regulation tools, as 

well as reading and spelling foundations. For some students, as is shown in the graph above, this alone can result in a 

significant improvement over a very short period.  
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Students who have been on the programme for more than 1 year typically show accelerated improvement, some of 

them quite significant. Speed of progress will vary for each individual student depending on the stage they are at in 

their own learning journey. Note that when students have hit their natural reading age progress will consolidate over 

time as they continue to read and develop as competent learners. 

 

Once the programme is complete, students typically have reached the expected reading age for their actual age. In 

some instances this is exceeded. The average change in reading age over the duration of the programme for the 2024 

graduating group is 4.94 years, setting them above the standard expectation of an improvement of 1 year for each 

chronological year. 

 

Some highlights of the 2024 year include: 

 

• All graduating students have finished with increased self-confidence and an ability to advocate for themselves 

as neuro diverse learners. They have mastered the tools for learning and can use them in a variety of settings 

– social, sporting and academic. As for programme graduates from previous years, these students are likely to 

go on to succeed in their schooling and become positive contributors. Some may go on to become recognised 

leaders. 

 

• Three new students came in as priority learners, with two now moving on to college. All had been disengaged 

from learning, completing very little work and struggling to read and write. Motivation was low.  However, 

each student came willingly to LfDT programme sessions, although they had to be managed closely to 

maintain their interest.  

Two made significant progress and should continue to build at an expected reading rate as they now move on 

to attend college. Considerable effort was put into ensuring their new schools understand their learning styles 

and need for support. The third also improved and can confidently use their tools which improves their 

potential to achieve ongoing education.  
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• A group of 4 year 8 students who had previously completed the programme, returned to specifically improve 

spelling and extend their reading capability. All are now reading at two years above their actual age and 

reading for pleasure. In a term 4 research and essay writing assignment all received commended or highly 

commended results. 

 

 

Numicon – Last year this programme was implemented within the year 3-4 syndicate. Although no pre data is 

available to show progress. 

Numicon started Term 3 last year with 2 year 3/4 groups of 5.  (one child from each class per group)  The groups run 

for 25 minutes per session 4 days a week.  Each group moves through the program at their own speed.  The initial 

pre-testing for the program was very intensive and involved about 4-5 hours per child individually and was done with 

the help of any TAs that had a spare moment!  It was decided that this would be better off put into the running of 

the program.  Each child was to be JAM tested and then retested by teachers.  It has now been decided I will do a 

Maths Snapshot Assessment at the beginning of each yr 3/4 group (NIP) and the Big Ideas (5-8) has a pre and post 

assessment. 

The initial plan was that the existing children would continue this year for first 5 or so weeks then we would look at 

putting in some new children.  Unfortunately with Elsje being out of action this has reduced the time Numicon has 

run so we will keep those kids going until next term. 

Most of the children have become far more enthusiastic about coming to Numicon and they love the equipment that 

is used on a daily basis.  Numicon has made maths a more positive experience for all the children.  Jocelyn recently 

commented on Axels ability to be more involved in class and actually is engaged in math lessons.  The Rm 2 students 

have not progressed as much as the other children, although this is an across the board reflection of their overall 

learning.  Unfortunately 2 children left at the end of last year which we were unable to provide post-testing 

for.  These two boys had made great progress!  

In October last year a third group (3 seniors) was added to the program.  Two of these girls have become more 

positive about their maths and all are enjoying the program.   

Teacher reflection: 

L’s participation in the Numicon program has aided in an improvement in her attitude towards maths, her self image 

as a learner in general, and the organisation of her written work. She now more-readily participates in maths lessons 

with an improved ability to manipulate basic numbers more efficiently, offers her ideas in class discussions, and is 

able to work from the front of an exercise book and from left to right on the page. These were all areas of concern 

for L before she began working on the Numicon program. It has been an invaluable boost to L in a personal and 

academic way.  

 

 

Structured Literacy – additional classroom support. 

Shelly (RTLit) has run PD and mentoring sessions with Teacher Aides to support them in running structured literacy 

support in the classroom. This is based on the spelling programme, The Code, and provides TAs with a framework for 

each group they work with which involves: Review of recently learnt sounds, introduction of a new sound and words 

containing that sound, dictated sentences, and learning of a heart word.   
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The TA support will look slightly different in each syndicate.  In Koromiko, TAs will be supporting literacy in the 

classroom by following the directions of the teachers, this might include one on one or small group instruction in an 

area of literacy i.e. handwriting.  In Kahikatea, TAs will be working with a small group of students on an intervention 

programme that provides extra support using the same work that they are covering in the whole class sessions.  In 

Kauri, TAs will be running small groups with up to four students using the framework provided by Shelley. 

 

The timetables will be set so that the same TA will be in each class for the four literacy sessions per week - this 

should be in place for all teachers by the start of term 2. 

 

Neuro-Nuture Initiatives (Sam Edwards, SENCO) 

A Neuroscience approach to provide Anxiety support: 

A session for the student and whanau to attend which builds a bridge between home and school to help relieve the 

stress around school refusal. 

The format is as follows: 

 Anxiety Framework August 2024 

 

ADHD Whanau Support: (This has just been introduced with one whānau to date) 

A session helping whanau to understand the neuroscience around ADHD, the strengths and challenges their child 

might face and some strategies that they can do at home to support a child with ADHD. 

 

A Neuroscience approach to help a new child arriving at Kenakena with trauma 

A Google Slide presentation designed for a one hour session with the new class teacher and any TAs that might be 

working with the child.  The slide show can also be printed off and read by the teacher/teacher aides if they have 

already completed some Trauma Informed training but ideally everyone working with the child will work through the 

Slide show with the SENCo. 

 Trauma Informed Practice - Welcoming a New child at Kenakena 

 

Nurture Group 

Two mornings per week with the SENCo and AP in 2024. 

Reflection:  

Challenges: 

• The environment needs to be consistent and appropriate.  Ideally a space with the relevant equipment and 

the ability to serve breakfast would be great. 

https://drive.google.com/open?id=15PdtJacqFleLPlBV-hVTBEt7AxFsaFGq3MjHMEhNtl4
https://drive.google.com/open?id=1msITuIxWr6hCW_kfkWjf6vQ9glUaCNo-oiv9C-wt2IY
https://drive.google.com/open?id=15PdtJacqFleLPlBV-hVTBEt7AxFsaFGq3MjHMEhNtl4
https://drive.google.com/open?id=1msITuIxWr6hCW_kfkWjf6vQ9glUaCNo-oiv9C-wt2IY
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• Mondays worked very well for the teachers as this seemed to be the day when the students arrived at 

school most dysregulated.  However, some of the target students either didn't attend school regularly on 

Mondays or were often late to school. 

• The mix of students attending needs to be constantly assessed to ensure that the sessions are achieving the 

objectives as some combinations of students did not work. 

Positives: 

• All students involved were able to gain an improved sense of safety by building connections with two more 

members of staff. 

• Students were able to find new activities that they enjoyed (i.e. playing the keyboard), and/or found relaxed 

them (i.e. colouring and playing lego) 

• All students gained a better understanding of the Zones of Regulation, knowledge of their brain, and 

emotions. 

Sense Rugby - Term 1, 2025 

A group of up to 10 neurodiverse students from year 3/4 working with two Occupational Therapists. 

 

Rock and Water Programme (Changing to Mitey Intervention Programme) 

Two programmes ran during 2024, one for year 5/6 and one for year 3/4 (Jocelyn's students). 

In 2025 this is changing to a 'Mitey Intervention Programme'.  Sam and Kate have spoken to Alina from Mitey who 

has found a contact at a school in Porirua.  Sam had made contact with that person to arrange a meeting (also 

including Kirsty who will run the programme). 

 

Playground Socialisation Support 

Four groups ran in 2024 

In 2025 30 minutes per lunch time, every day, has been scheduled for a student to be supported by a TA.  The target 

student is decided by Dayna and Sam (at present it is Jasper).  The TA supports the student to move from spending 

playtime in PlaySpace to being able to be successful in the playground with other students. (This has dropped to just 

Wed, Thurs, Fri while Elsje is off). 

 

A TA paid to have time to complete Lucid tests 

Kirsty has paid time to complete SENCO related work i.e. changing timetables and completing Lucids for 

students.  She has support materials which can be used by teachers if students are low in certain areas.  Kirsty and 

Sam met with Alistair (RTLB) at the end of term 4 2024 to learn more about reading the results of a Lucid and how to 

provide teachers with support materials.  This is an area that needs time to look at it as quite often the test can 

identify problems around low executive functioning skills which connect to ADHD. 

 

PlaySpace 
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A TA is paid to supervise students in the PlaySpace area at morning tea play and lunch time play every day.  Students 

can choose to spend time in the PlaySpace and take a friend with them.  Students may also be asked to spend time in 

PlaySpace by their teachers. 

 

 

Truancy Initiative coordinated by Fun Zone: 

Motu and Rangi, Fun Zone business owners are hoping to secure ongoing funding through the Charitable Trust for 

this important initiative. 

As they assess the needs of the various schools, they plan is to coordinate the use of a couple of vans, each equipped 

with a dedicated driver and support staff. These team members will serve as the primary points of contact for 

families, ensuring that communication is clear and support is readily available. They will arrange a pickup between 

7:30 and 7:45am. The kids will go to Before School, where they can have breakfast and, if needed, lunch prepared. If 

they need to change out of their pajamas, they can do that too.  Fun Zone is trying to remove ALL boundaries. 

We are waiting for confirmation of funding from Fun Zone but it will be hugely beneficial for our target truancy 

students hopefully. 

 

Special Programmes / Opportunities: 

 

Otago University Maths Problem Solving Challenge 2024 Results 

The Otago University Maths Problem Solving Challenge is Problem Challenge is an extension mathematics problem 

solving competition aimed primarily at children in years 7 and 8 (however includes some capable year 6). Shown are 

the results of the Kenakena students who participated last year and who gained excellence, merit, and participation 

in the 5 challenges throughout the year.  Each challenge has 5 questions, with a total score of 25/25 as 100%.  The 

same questions are given to all the participating students. 

 

2/27 students are Priority Learners – 1 of these students earned participation and 1 earned merit. 

Results for 2022 Otago Problem Solving 

 
 Year 6 Year 7 Year 8 

Participation 1 2 3 

Merit 1 7 4 

Excellence 7 6 8 

 

Results for 2023 Otago Problem Solving  

Result Y6 Y7 Y8 

Participation 0 2 1 

Merit 5 1 2 

Excellence 2 7 10 

Perfect Score  2 3 
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Results for 2024 Otago Problem Solving  

 

 Year 6  

 

Year 7  

 

Year 8  

 

Participation 0 1 3 

Merit 1 3 4 

Excellence 4 4 7 

In Year 7 2023, 2 students got a perfect score, in 2024 we didn’t get quite the same result (these two students each 

got one question wrong throughout the competition) which was acknowledged to be more difficult than the 

previous year.  

 

 

 

Performing Arts 

Reflection of the Performing Arts Programme for 2024:  

 

• The teacher act at the Talent Show was a great way to bring staff together and show the students and 

whanau that we’re prepared to also ‘go out of our comfort zone’.  Twenty-seven members of staff took part 

(or 30 staff members if you include Kirsty and Hannah who held the tarp, and Jan who took photos) including 

1 office staff member, 7 teacher aides and the whole of the management team (excluding poor Dayna who 

would have performed on the night if she wasn’t injured!) 

• The Kenakena Talent Show was a fantastic opportunity to showcase our performing arts programme.  All 300 

tickets were sold and we raised $1,000 in door sales after overheads. 

• More boys signed up for optional performing arts groups and trips than ever before. 

• Kenakena is still the only Kāpiti school that takes part in the Shakespeare Wellington Festival every year. 

• The Ukulele Group, Senior Singers and Glee Club did a fantastic job showcasing Kenakena at the Festival of 

Fun. 

• The Ukulele Group and Senior Singers had a very large audience in Coastlands for the Christmas Carols event 

- again, they showcased Kenakena brilliantly. 

• Students in years 7 and 8 were able to choose to attend the Wellington World of Wearable Arts event 

and/or the RNZ Ballet’s performance of A Midsummer Night’s Dream. 

• Every student at Kenakena was given the opportunity to attend the RNZ Ballet Creative workshops at 

school.  124 students chose to attend the sessions, and all the year 6 boys took part as part of their TKR 

programme. 

• In addition to the Friday programme Diane and Tracy organised a focus on dance for the Koromiko syndicate 

in Term 4 and put on a fantastic performance for the school whānau. 
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EPro8 

The EPro8 Challenge is an inter-school science and engineering competition.  Every year over 35,000 students from 

throughout New Zealand take part. The events are designed to promote science, engineering and problem solving - 

great future focussed work skills! 

We hired equipment to enable 7 teams of 4 students to take part in a within school challenge. This was an intense 

competition with some fantastic skills shown, and we would have loved to have had more teams entered into the 

inter school. We had one year 5/6, and one year 7/8 team registered for the inter schools competition at PBS. The 

year 7/8 team came first and the year 5/6 team came second.  From there, both teams advanced to regionals, where 

they performed really well and earned a spot in the Grand Final. They went up against top schools from Wairarapa, 

Kāpiti, Wellington, and the Hutt Valley—including private schools—and held their own in a tough competition. In the 

end, both teams finished in an incredible second place!   

 

Kenakena School Achievement Data Report 2025 - Summary 

Key Findings (8 Main Points) 

1. Reading 

o 67% of students are achieving at or above their expected level. 

o Year 7 students have the lowest achievement (37.68% at or above). 

2. Writing 

o 59.16% of students are achieving at or above their expected level. 

o Year 7 students have the lowest achievement (29.41%). 

o Boys are underperforming compared to girls. 

3. Mathematics 

o 62.66% of Year 3 students are at or above, improving to 81.67% in Year 4. 

o Year 7 students have the lowest achievement (44.93%). 

o Asian students are performing the best, while Māori students have the lowest results. 

4. Standardised Testing (PAT Maths & STAR Reading) 

o Most year groups performed above the national average in Maths but below in Reading. 

o Year 5 students performed slightly below the national average in both. 

o Year 8 results were unavailable due to an NCER error. 

5. Priority Learners & Māori Achievement 

o Māori students are underperforming in Maths and Writing. 

o Engagement with Māori whānau remains an area for improvement. 

6. Interventions & Special Programmes 

o Structured Literacy and Dyslexia Programmes are showing positive impacts. 

o DMIC Maths Professional Development is expanding across year levels. 
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o New neurodiversity initiatives are in place to support students with anxiety, ADHD, ASD and trauma. 

 

Syndicate Commentary 2025 

 

Kowhai/ 

Kowhai-

iti 

Our observations were:  

• Curriculum level 1 is very broad and so when making an OTJ we wouldn’t put a child above 

level 1 unless we considered them to be “gifted” hence why we didn’t have any children 

above in reading, writing or maths.  

• With the new Structured literacy approach reading and writing are taught together. The focus 

is on learning and writing letter sounds so writing stories comes later.  

• Children are coming to school with less resilience and ability to adapt to change. We are 

finding that we are spending more time in the day dealing with these situations.  
 

Koromiko Thanks Tatia for all this information, it is always interesting. And raises questions!  

A reflection on the drop in achievement for all odd numbered years: this has been an issue every year, 

at every school I have taught at over the past twenty years. As the ākonga move to a new syndicate 

the level of work, and expectations, are always a significant jump up. As tamariki come into Kormiko 

syndicate for example, they move from lots of play-based learning to a more structured approach 

with more directed play-based learning incorporated. 

At every level these transitions take time to adjust to, contributing to the drop in achievement levels. 

This is where the old curriculum (in which two years were allowed for each level) gave tamariki a 

longer period to embed new skills and learning. 

Kahikatea We also thought the data was interesting. Comments/observations from the team are: 

• Some students seem to struggle with focus and attention for more than very short periods of 

time, this affects learning during the school day. Some also appear to have less vocab and 

book knowledge compared to a few years ago 

• Really hoping the SL approach will show greater achievements in the next few years 

• Wondered about students with dyslexia completing the PAT’s online (reading) and how much 

this lowers data, when those students could possibly have good comprehension but are 

unable to read questions correctly? What assessments is the unit using? 

• Definitely agree re the 2 year transition into a new syndicate and needing time to adjust. 
 

Kauri 

 

 

  

 

Reading data - A significantly lower performance by students who were in Y7 in 2024, compared to all 

other years. How does this cohort perform in 2025 as Y8 students?  

 

Writing and maths data - The difference isn't as clear, but like reading the Year 7 cohort are lower 

than all other year groups.  
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PAT data from 2023-2024 - This data shows that in PAT maths, Kenakena year groups score 

inconsistently when compared to the national average. Some cohorts are above and some below 

(more often slightly above national average). However in PAT reading, the Kenakena average begins 

reasonably low in Year 4 when compared to the national average and consistently improves every 

year through to Year 8 (every year group is below national average but by Year 8 they almost equal 

national average).  

 

Dyslexia Programme - The bar graph showing each student's improved reading age within the first 

year of the program shows the considerable positive impact the program has on its students. We see 

this progress impacting literacy lessons in the classroom.  

 

Otago Problem Solving - It's interesting to see that the Year 7 (2024) cohort had a lower number of 

participants than previous years, and their total scores were lower than the two cohorts of Year 7s 

who were before them. They also performed at a lower level in Year 6 than other cohorts. It will be 

interesting to see how they perform as a Year 8 cohort in this year's competition.  

 

Other questions:  

1. Why are our girls performing so much lower than boys in maths? This data is only for Whole 

School Achievement - are they performing lower in PAT maths too? The 2022 Pisa testing 

matches this - in New Zealand at primary school, boys typically outperform girls in maths but 

according to a UNESCO study on gender from 2022 that gap shrinks with age and in some 

cases by college age, girls are outperforming boys. UNESCO   PISA 

2. Regarding Whanau Engagement, Behaviour Concerns and Student Engagement, do these 

percentages vary between year groups? Do they change over time? For example do major 

behaviour concerns increase or decrease with age?   Note: This is our first year of collecting 

this data in this format. 
 

 

 

 

Actions for 2024: 

Improve outcomes in Reading, Writing and Maths  Overall outcomes for students in Reading, Writing and Maths 

has not improved in the past three years with a very slight downward trend in the number of students achieving at 

or above. However, it’s encouraging to see that in 2023 there was an improvement on the percentage of students 

making accelerated progress in reading, writing and maths compared to 2022. 

Steps will be 

 

- Complete PAT Maths and STAR reading tests for all students in year 3-8 to be able to gauge if these 

trends continue across the school as well as observing the impact of SL and DMIC maths across the 

school. This year the STAR test (completed by year 3-8) showed that we are tracking slightly below 

https://www.unesco.org/en/articles/girls-performance-mathematics-now-equal-boys-unesco-report#:~:text=The%20findings%20show%20that%20in,the%20gap%20is%20now%20reversed.
https://www.educationcounts.govt.nz/publications/schooling2/large-scale-international-assessments/pisa-2022-aotearoa-new-zealand-summary-report#:~:text=In%20Aotearoa%20New%20Zealand%2C%20the,had%20similar%20average%20achievement%20levels.
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the national average however in Maths the students that completed this test (in year 5-8) achieved 

at or slightly above the national average. 

- We have established Year 3 and Year 5 cohort groups so we can track ‘clean data’ as these student 

move through the school. 

- We will continue to monitor the effectiveness of the remedial programmes we are implementing for 

their effectiveness in improving student outcomes. 

- Schedule regular opportunities for teams to moderate making an OTJ within and across syndicates to 

ensure consistency of data, particularly in the transition from year 4 to year 5 syndicates. 

Continue to focus on engagement with our Priority Learner whānau and ākonga outcomes  (See Rachel’s reflection 

on 2024 below) 

- Through her role as In-School Lead within the Kāhui Ako, Rachel will explore and advise how we can 

engage and connect with our Māori learners and their whānau. This will also involve supporting Shona in 

liaising with ECE and tracking our Priority Learner (student and whānau engagement) and achievement – 

helping provide and support initiatives to enhance achievement and involvement. 

- With the support of Cultural Leadership position we will continue to support Kaiako to build knowledge 

and use of tikanga, te reo and Te Ao Māori and reflect these in classroom practice, incorporating into 

teaching plans where appropriate. 

- Continue to monitor if 20% of our Māori students are involved in 20% of our learning opportunities and 

programmes. 

- Build resources and expertise to run effective Neuro-Nuture programmes to support our most 

vulnerable students. 

 

Actions for 2025: 

*The results entered from 2023 data report for reading, writing and maths may be slightly skewed due to 

adjustments made to the expectations against curriculum levels when we transitioned to Hero. 

* I was unable identify the number of Priority Learners participating in extra programmes, opportunities and 

interventions as teachers did not consistently identify them when they added tags on Hero at the end of 2024. 

*The actions from 2024 are still relevant for 2025 as we implement the revised curriculum for Literacy and Maths as 

well as the hour of Reading, Writing and Maths. 

Steps will be 

 

- Complete PAT Maths and STAR reading tests for all students in year 3-8 to be able to gauge if these 

trends continue across the school as well as observing the impact of SL and DMIC maths across the 

school. This year the STAR test (completed by year 3-8) showed that we are tracking slightly below 

the national average however in Maths the students that completed this test (in year 5-8) achieved 

at or slightly above the national average. 

- We have established Year 3 and Year 5 cohort groups so we can track ‘clean data’ as these student 

move through the school. 

- We will continue to monitor the effectiveness of the remedial programmes we are implementing for 

their effectiveness in improving student outcomes. 

- Schedule regular opportunities for teams to moderate making an OTJ within and across syndicates to 

ensure consistency of data, particularly in the transition from year 4 to year 5 syndicates.  

- Explore discrepancies between the standardised tests and OTJ. 

- Explore a model for planning and evaluating programmes of learning. 
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• Cohort Group – We have set up a year 3 2023 cohort we will track as they move through the school to 

enable us to collect ‘clean’ data. This group has benefitted from Structured Literacy PD being integrated into 

classroom literacy programmes.  

2024: Two new, non dynamic cohorts for current year 3 and year 5 students were established so we can 

track these students’ progress through their time at Kenakena.  

2025 – unfortunately we haven’t been able to pull data on these two cohorts as we this year is a stand alone 

data report as we transition to assessing against the refreshed curriculum. I have established new year 3 and 

year 5 cohorts with our 2025 students. 

• Aim to have Māori students (Priority Learners) involved in 20% of the opportunities offered (sporting, school 

community contribution, special programmes, interventions) 

• Rachel’s reflection on 2024: 

Through her role as In-School Lead within the Kāhui Ako, Rachel will explore and advise how we can engage and 

connect with our Māori learners and their whānau. This will also involve supporting Shona in liaising with ECE 

and tracking our Priority Learner (student and whānau engagement) and achievement – helping provide and 

support initiatives to enhance achievement and involvement. 

A pool party and bbq for Māori whanau and students was held in 2024, with a view to reestablishing a whanau 

group.  It was expressed clearly by whanau in attendance that they did not want to be “othered” or have a 

separate group but were willing to engage with the school on an issue by issue basis. Rachel assisted Shona with 

a parent afternoon for new parents.  A primary focus for Rachel was the establishment of a support group for 

whānau of neurodiverse children in conjunction with PBS. This has been very warmly received and is helping 

parents build connections and support each other through their challenges, which in turn supports their 

children. Through her Kahui Ako role Rachel is actively engaged in the Pasifika steering group, and ran a staff 

meeting on the Teaching Council’s Unteach Racism professional learning. Rachel was also on the Matariki 

celebration roopu, and created a bilingual and Te Reo storytime for whānau.  She is assisting with the 

organisation of the kapa haka festival Kenakena  is hosting this year. 

 With the support of Cultural Leadership position assigned to Kate Gallagher we will continue to support Kaiako to 

build knowledge and use of tikanga, te reo and Te Ao Māori and reflect these in classroom practice, incorporating 

into teaching plans where appropriate. This continues to be relevant in 2025. We’re using Kate Gallagher’s plans 

and foci to introduce different  Te Reo concepts eg feelings, greetings, etc at the relevant level. The Matariki Hangi 

will be an opportunity for closer connection to whānau also. 

 

 

 

 


